
N15/1/AYENG/HP1/ENG/TZ0/XX

English A: language and literature – Higher level – Paper 1
Anglais A : langue et littérature – Niveau supérieur – Épreuve 1
Inglés A: lengua y literatura – Nivel superior – Prueba 1

© International Baccalaureate Organization 20157 pages/páginas

Instructions to candidates

yy Do not open this examination paper until instructed to do so.
yy Question 1 consists of two texts for comparative analysis.
yy Question 2 consists of two texts for comparative analysis.
yy Choose either question 1 or question 2.  Write one comparative textual analysis.
yy The maximum mark for this examination paper is [20 marks].

Instructions destinées aux candidats

yy N’ouvrez pas cette épreuve avant d’y être autorisé(e).
yy La question 1 comporte deux textes pour l’analyse comparative.
yy La question 2 comporte deux textes pour l’analyse comparative.
yy Choisissez soit la question 1, soit la question 2.  Rédigez une analyse comparative de textes.
yy Le nombre maximum de points pour cette épreuve d’examen est de [20 points].

Instrucciones para los alumnos

yy No abra esta prueba hasta que se lo autoricen.
yy En la pregunta 1 hay dos textos para el análisis comparativo.
yy En la pregunta 2 hay dos textos para el análisis comparativo.
yy Elija la pregunta 1 o la pregunta 2.  Escriba un análisis comparativo de los textos.
yy La puntuación máxima para esta prueba de examen es [20 puntos].

2 hours / 2 heures / 2 horas

Tuesday 3 November 2015 (morning)
Mardi 3 novembre 2015 (matin)
Martes 3 de noviembre de 2015 (mañana)
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Choose either question 1 or question 2.

1. Analyse, compare and contrast the following two texts.  Include comments on the similarities and 
differences between the texts and the significance of context, audience, purpose and formal and 
stylistic features.

Text A
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THE MONKEY’S FIDDLE

HUNGER and want forced Monkey one day to forsake his land and to seek elsewhere 
among strangers for much-needed work.  Bulbs, earth beans, scorpions, insects, and such 
things were completely exhausted in his own land.  But fortunately he received, for the time 
being, shelter with a great uncle of his, Orang Outang, who lived in another part of the country.

When he had worked for quite a while he wanted to return home, and as recompense his 
great uncle gave him a fiddle and a bow and arrow and told him that with the bow and arrow he 
could hit and kill anything he desired, and with the fiddle he could force anything to dance.

The first he met upon his return to his own land was Wolf.  This old fellow told him all the 
news and also that he had since early morning been attempting to stalk a deer, but all in vain.

Then Monkey laid before him all the wonders of the bow and arrow that he carried on his 
back and assured him if he could but see the deer he would bring it down for him.  When Wolf 
showed him the deer, Monkey was ready and down fell the deer.

They made a good meal together, but instead of Wolf being thankful, jealousy 
overmastered him and he begged for the bow and arrow.  When Monkey refused to give it to 
him, he thereupon began to threaten him with his greater strength, and so when Jackal passed 
by, Wolf told him that Monkey had stolen his bow and arrow.  After Jackal had heard both of 
them, he declared himself unqualified to settle the case alone, and he proposed that they bring 
the matter to the court of Lion, Tiger, and the other animals.  In the meantime he declared he 
would take possession of what had been the cause of their quarrel, so that it would be safe,  
as he said.  But he immediately brought to earth all that was eatable, so there was a long time 
of slaughter before Monkey and Wolf agreed to have the affair in court.

Monkey’s evidence was weak, and to make it worse, Jackal’s testimony was against him.  
Jackal thought that in this way it would be easier to obtain the bow and arrow from Wolf for 
himself.

And so fell the sentence against Monkey.  Theft was looked upon as a great wrong;  
he must hang.

The fiddle was still at his side, and he received as a last favor from the court the right to 
play a tune on it.

He was a master player of his time, and in addition to this came the wonderful power of 
his charmed fiddle.  Thus, when he struck the first note of “Cockcrow” upon it, the court began 
at once to show an unusual and spontaneous liveliness, and before he came to the first waltzing 
turn of the old tune the whole court was dancing like a whirlwind.
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Over and over, quicker and quicker, sounded the tune of “Cockcrow” on the charmed 
fiddle, until some of the dancers, exhausted, fell down, although still keeping their feet in motion.  
But Monkey, musician as he was, heard and saw nothing of what had happened around him.  
With his head placed lovingly against the instrument, and his eyes half closed, he played on, 
keeping time ever with his foot.

Wolf was the first to cry out in pleading tones breathlessly, “Please stop, Cousin Monkey!  
For love’s sake, please stop!”

But Monkey did not even hear him.  Over and over sounded the resistless waltz of 
“Cockcrow”.

After a while Lion showed signs of fatigue, and when he had gone the round once more 
with his young lion wife, he growled as he passed Monkey, “My whole kingdom is yours, ape, if 
you just stop playing”.

“I do not want it,” answered Monkey, “but withdraw the sentence and give me my bow and 
arrow, and you, Wolf, acknowledge that you stole it from me.”

“I acknowledge, I acknowledge!” cried Wolf, while Lion cried, at the same instant, that he 
withdrew the sentence.

Monkey gave them just a few more turns of the “Cockcrow,” gathered up his bow and 
arrow, and seated himself high up in the nearest camel thorn tree.

The court and other animals were so afraid that he might begin again that they hastily 
disbanded to new parts of the world.

James A Honeÿ, South-African Folk-Tales (1910)
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Text B

The secret power of 
music education

ANNE LIERSE asks why educational authorities in Australia are  
allowing music to be marginalised in the majority of schools.   
In this article, she provides a clear rationale for providing every  
school with a substantial music program.

THE empirical evidence relating to the powerfully 
educative effects of music education on the 
personal and academic development of the child 
is expansive and compelling.  The claim that 
“music makes you smarter”, coming from brain 
research and qualitative psychological studies, 
substantiates the claim that music education is 
an essential part of the school curriculum and 
students who miss out are being deprived.   
An accumulative amount of research conducted 
nationally and internationally over many years

has presented compelling evidence that music 
education is powerfully educative and has 
emotional, therapeutic and motivational benefits 
for children.  Its transfer effects benefit the 
development of the whole child in personal, 
social, and intellectual domains, as well as the 
development of language literacy, numeracy, 
creativity, social skills, concentration, team-work, 
fine motor coordination, self-confidence and 
emotional sensitivity.  […]
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What is the secret power of music?

The secret power of music has been known to all 
major civilizations going back to antiquity, where 
music was considered to be the most important of 
the sciences, the most important path to religious 
enlightenment, and the very basis of harmonious 
government and the character of man.  Plato 
wrote, “I would teach children music, physics, and 
philosophy; but most importantly music for in the 
patterns of music and all the arts are the keys to 
learning.”  […]

Music and the physical body

Science has found that most functions of the body 
are affected by music: the brain, blood pressure, 
heart-rate and the muscles.  Also, music can be 
both a sedative and a stimulant, because the roots 
of the auditory nerves are more widely distributed 
and possess more extensive connections than 
those of any other nerves in the body.  Podolsky, 
in Music for your health, claims his investigations 
show that music affects digestion, internal 
secretions, circulation, nutrition and respiration.  
Even the neutral networks of the brain have been 
found to be sensitive to harmonic principles with  
consonant and dissonant chords, different 
intervals, and other features of music all exerting  
a profound effect upon man’s pulse and 
respiration.  Blood pressure is lowered by 
sustained chords and raised by crisp, repeated 
ones.  Because of this, music affects the body 
in two distinct ways:  directly, as the effect of 
sound upon the cells and organs, and indirectly, 
by affecting the emotions, which in turn influence 
numerous bodily functions.  Podolsky argued, “If 
a musician is playing his instrument, then he and 
his instrument can also be said to be ‘playing’ the 
bodies and minds of the audience.”  […]

“The claim that ‘music makes you 
smarter’, coming from brain research 
and qualitative psychological studies, 
substantiates the claim that music 
education is an essential part of the school 
curriculum and students who miss out are 
being deprived.”

Musical performance enhances intelligence

Music performance plays a notable role in 
enhancing intelligence and student performance.  
An important 10-year research study with 25 000 
students titled Champions of change, found 
overwhelming evidence that involvement in 
instrumental lessons and ensembles1 had an 
incredible pay-off for students academically, 
therapeutically and socially.

Creativity

There are many studies demonstrating that 
children of all ages who have music education 
score significantly higher on creativity tests than 
non-musical students.  It also found that the 
greater the number of music classes attended,  
the greater the creativity.

Social and personal domains

In the area of music therapy, the healing power of 
music is well accepted.  We have all heard  
William Congreve’s2 statement that “Music hath 
charms to soothe the savage beast”.  Jean Maas, 
a music therapist states, “Music is the greatest 
power ever experienced.  I doubt if anything else 
equals its power to act upon the human organism”.  
In the literature of music therapy, reports can be 
found of success in the treatment of hysteria, 
depression, anxiety, nervousness, worry and fears, 
tension, insomnia, and so on.  […]

Adapted from the article by Dr Anne Lierse “The secret power of music education: A rationale for music in
every school”, Leadership in Focus (quarterly publication of the Victoria Principals Association, 2012).  

© Dr Anne Lierse. By permission of the author.

1 ensembles: groups of musicians 
2 William Congreve: English poet and dramatist
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2. Analyse, compare and contrast the following two texts.  Include comments on the similarities and 
differences between the texts and the significance of context, audience, purpose and formal and 
stylistic features.

Text C

Thunderstorms 

A 
thunderstorm affects a relativity small area when compared to a 
hurricane or a winter storm.  The typical thunderstorm is 15 miles  

in diameter and lasts an average of 30 minutes.  Despite their small size,  
ALL thunderstorms are dangerous!  Of the estimated 100 000 thunder- 
storms that occur each year in the United States, about 10 percent are 
classified as severe.

What Are Thunderstorms?  What Causes Them?
Every Thunderstorm Needs:

  Moisture — to form clouds and rain

  Unstable air — warm air that can rise rapidly

  Lift — caused by cold or warm fronts, sea breezes,  
   mountains, or the sun’s heat

The Thunderstorm Life Cycle

Developing Stage
  Towering cumulus cloud 

indicates rising air
  Usually little if any rain 

during this stage
  Lasts about 10 minutes
  Occasional lightning

Mature Stage
  Most likely time for hail,  

heavy rain, frequent lightning, 
strong winds, and tornadoes

  Storm occasionally has a black 
or dark green appearance

  Lasts an average of 10 to  
20 minutes but some storms 
may last much longer

Dissipating Stage
  Downdrafts, downward flowing 

air, dominate the storm
  Rainfall decreases in intensity
  Can still produce a burst of 

strong winds
  Lightning remains a danger

http://www.nws.noaa.gov/om/severeweather/resources/ttl6-10.pdf

A PREPAREDNESS GUIDE

The National Weather  
Service considers a  

thunderstorm severe if it  
produces hail at least one  
inch in diameter, winds of 

58 mph or stronger, or 
a tornado.

1800 thunderstorms 
occur at any moment  

around the world. 
That’s 16 million a year!
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Text D
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July 19, 1869

About noon, as usual, big bossy cumuli1 began to grow above the forest, and the rain storm 
pouring from them is the most imposing I have yet seen.  The silvery zigzag lightning lances are longer 
than usual, and the thunder gloriously impressive, keen, crashing, intensely concentrated, speaking 
with such tremendous energy it would seem that an entire mountain is being shattered at every stroke, 
but probably only a few trees are being shattered, many of which I have seen on my walks hereabouts 
strewing the ground.  At last the clear ringing strokes are succeeded by deep low tones that grow 
gradually fainter as they roll afar into the recesses of the echoing mountains, where they seem to be 
welcomed home.  Then another and another peal2, or rather crashing, splintering stroke, follows in 
quick succession, perchance splitting some giant pine or fir from top to bottom into long rails and slivers, 
and scattering them to all points of the compass.  Now comes the rain, with corresponding extravagant 
grandeur, covering the ground high and low with a sheet of flowing water, a transparent film fitted like 
a skin upon the rugged anatomy of the landscape, making the rocks glitter and glow, gathering in the 
ravines, flooding the streams, and making them shout and boom in reply to the thunder.  […]

Happy the showers that fall on so fair a wilderness, – scarce a single drop can fail to find a 
beautiful spot, – on the tops of the peaks, on the shining glacier pavements, on the great smooth domes, 
on forests and gardens and brushy moraines3, plashing, glinting, pattering, laving4.  Some go to the high 
snowy fountains to swell their well-saved stores; some into the lakes, washing the mountain windows, 
patting their smooth glassy levels, making dimples and bubbles and spray; some into the water-falls 
and cascades, as if eager to join in their dance and song and beat their foam yet finer.  […] Some, falling 
on meadows and bogs, creep silently out of sight to the grass roots, hiding softly as in a nest, slipping, 
oozing hither, thither, seeking and finding their appointed work.  Some, descending through the spires 
of the woods, sift spray through the shining needles, whispering peace and good cheer to each one of 
them.  Some drops with happy aim glint on the sides of crystals, – quartz, hornblende, garnet, zircon, 
tourmaline, feldspar, – patter on grains of gold and heavy way-worn nuggets; some, with blunt plap-
plap and low bass drumming, fall on the broad leaves of veratrum, saxifrage, cypripedium5.  Some 
happy drops fall straight into the cups of flowers, kissing the lips of lilies.  How far they have to go, how 
many cups to fill, great and small, cells too small to be seen, cups holding half a drop as well as lake 
basins between the hills, each replenished with equal care, every drop in all the blessed throng a silvery 
newborn star with lake and river, garden and grove, valley and mountain, all that the landscape holds 
reflected in its crystal depths, God’s messenger, angel of love sent on its way with majesty and pomp and 
display of power that make man’s greatest shows ridiculous.

Now the storm is over, the sky is clear, the last rolling thunder-wave is spent on the peaks, and 
where are the raindrops now – what has become of all the shining throng?  In winged vapor rising some 
are already hastening back to the sky, some have gone into the plants, creeping through invisible doors 
into the round rooms of cells, some are locked in crystals of ice, some in rock crystals, some in porous 
moraines to keep their small springs flowing, some have gone journeying on in the rivers to join the 
larger raindrop of the ocean.  From form to form, beauty to beauty, ever changing, never resting, all are 
speeding on with love’s enthusiasm, singing with the stars the eternal song of creation.

John Muir6, My First Summer in the Sierra (1911)

1 cumuli: rounded, low-lying clouds 
2 peal: repeated or reverberating sound
3 moraines: mass of rocks deposited by glaciers
4 laving: washing
5 veratrum, saxifrage, cypripedium: plants
6 John Muir: naturalist who kept journals about his experiences in the Sierra 

Nevada mountain range in the United States
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1. This question asks candidates to compare "The Monkey's Fiddle," a South African folktale of 

indeterminate origin, to an article, "The secret power of music education" by Anne Lierse from a 
Victorian Principals Association publication, Leadership in Focus, in September 2012, both of 
which examine the power of music. 

 
An adequate to good analysis will: 
 
• indicate that though these two text types are from very different times and places, they seem to have 

commonalities in their depictions/discussions of the power of music 
• comment on the audience and purpose of the two texts as indicated by their internal contexts, 

provenances and text types, noting that the folktale is easily understood by a wide ranging audience 
that is entertained by its narrative, while the article is aimed at an educated and informed audience 
concerned with music education 

• explore some of the characteristics of the folktale, (use of animals with human characteristics, vague 
indications of time and place, plain writing style, use of magic, inferred lesson, etc) and how the text 
conveys the power of music in a simple and amusing way 

• comment on some of the characteristics of the article, (eg, picture, format, fonts, word choice, 
sentence structure, use of data and quotations from sources, its authoritative tone, etc) and discuss 
how such characteristics help to shape a forceful argument about the necessity of music in education. 

 
 
A very good to excellent analysis may also: 
 
• discuss further how the power of music is uniquely displayed in each text 
• offer a more thorough analysis of the two text types, comparing and contrasting storytelling with the 

argumentative article and discussing the implications each has for time, place and audience 
• compare the intuitive understandings offered in the tale in contrast to the explicit understanding that is 

offered in the article 
• offer a convincing comparison/contrast of the power of music as conveyed by these two texts. 
  

These notes to examiners are intended only as guidelines to assist marking.  They are not offered as 
an exhaustive and fixed set of responses or approaches to which all answers must rigidly adhere.   
Good ideas or angles not offered here should be acknowledged and rewarded as appropriate.   
Similarly, answers which do not include all the ideas or approaches suggested here should be 
rewarded appropriately. 
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2. This question asks candidates to compare a July 19, 1869 journal entry by John Muir to a page 
from the Thunderstorms, Tornadoes, Lightning… A Preparedness Guide brochure, published by 
the US National Weather Service in 2013, both of which discuss the stages of a thunderstorm. 

 
An adequate to good analysis will: 
 
• comment on some of the similarities of the two texts, for example the intent to discuss the 

development, occurrence and dissipation of a thunderstorm; the offering of descriptive information; 
and an awareness in both texts of scientific elements 

• comment on some of the differences between the two texts: the personal, imaginative nature of the 
journal as opposed to the straightforward, clearly depicted elements in the brochure; the use of 
imagery as opposed to images; linear narrative as opposed to bullet points, headings and illustrations 

• explore some of the specifics of the journal: the personal narrative, the subjective nature of the 
account, the quite poetic use of language, etc 

• explore some of the specifics of the brochure: its purpose and how that is conveyed by the way it is 
organized and illustrated  

• discuss the differences in purpose in relation to the contexts in which the texts were produced.  
 

 
A very good to excellent analysis may also: 
 
• explore further the features of the journal, such as the anthropomorphism, the emphasis on sight and 

sound, the use of onomatopoeia, alliteration, repetition, complex sentence structure, etc 
• explore in greater depth the features of the brochure, such as page layout, the graphs, the contrast of 

specific data in the graph to the "life cycle" summary in the text, etc 
• compare and contrast the tone of the two texts, exploring further the nature of objective and 

subjective approaches to the dissemination of information 
• consider closely the 19th and 21st century contexts and the impact those contexts have on the 

reader's response. 
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Instructions to candidates

yy Do not turn over this examination paper until instructed to do so.
yy Answer one essay question only.  You must base your answer on at least two of the part 3 

works you have studied.
yy You are not permitted to bring copies of the works you have studied into the examination room.
yy The maximum mark for this examination paper is [25 marks].

Instructions destinées aux candidats

yy Ne retournez pas cette épreuve avant d’y être autorisé(e).
yy Traitez un seul sujet de composition.  Vous devez baser votre réponse sur au moins deux des 

œuvres de la troisième partie que vous avez étudiées.
yy Vous n’êtes pas autorisé(e) à apporter des exemplaires des œuvres que vous avez étudiées 

dans la salle d’examen.
yy Le nombre maximum de points pour cette épreuve d’examen est de [25 points].

Instrucciones para los alumnos

yy No dé la vuelta al examen hasta que se lo autoricen.
yy Conteste una sola pregunta de redacción.  Base su respuesta en al menos dos de las obras 

estudiadas de la parte 3.
yy No está permitido traer copias de las obras estudiadas a la sala de examen.
yy La puntuación máxima para esta prueba de examen es [25 puntos].

2 hours / 2 heures / 2 horas

Wednesday 4 November 2015 (afternoon)
Mercredi 4 novembre 2015 (après-midi)
Miércoles 4 de noviembre de 2015 (tarde)

8815 – 2014
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Answer one essay question only.  You must base your answer on at least two of the part 3 works you 
have studied.  Answers which are not based on a discussion of at least two part 3 works will not score 
high marks.  Your answer should address the ways in which language and context contribute to your 
reading of each work.

1. How have writers used narrative voice and/or characterization to explore a social or intellectual 
concern in at least two works you have studied?

2. Discuss the pursuit of happiness in at least two works you have studied.

3. In what ways may a work’s stylistic features (the writer’s use of language, literary conventions, 
devices, etc.) add to or detract from its popularity over time?  Discuss with reference to at least 
two works you have studied.

4. To what extent could at least two works you have studied be considered works of protest?

5. In what ways do the families depicted in at least two works you have studied help you to 
understand cultural similarities and differences?

6. Irony can be used for either humorous or tragic effect.  To what purpose has irony been employed 
in at least two works you have studied?
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1. An adequate to good answer will identify a character or characters, or narrative voice in the works 

studied and discuss how the writers use that medium to explore a particular social or intellectual 
concern. 

 
A good to excellent answer may offer more detailed and nuanced examples and explore with 
greater sophistication how the writers use characters or narrative voice to explore social/intellectual 
concerns.  

 
 
2. An adequate to good answer will offer a definition of happiness, perhaps differing from work to 

work, and discuss what the works seem to say about the ability to achieve happiness. 
 

A good to excellent answer may offer a more insightful definition of happiness and engage in a 
more thorough discussion of what the works convey about the pursuit of happiness. 

 
 
3. An adequate to good answer will select various stylistic features from the works studied and 

discuss how such features might add to or detract from a work's popularity over time, or from a 
work’s wider appeal. 

 
A good to excellent answer may offer a more detailed and knowledgeable awareness of stylistic 
features from the works studied and offer a more insightful discussion of how such features might 
add to or detract from a work's popularity over time or a work’s wider appeal. 

 
 
4. An adequate to good answer will establish in what manner the works studied could be explicitly or 

implicitly considered works of protest and offer a discussion of how such protest is presented within 
the works. 

 
A good to excellent answer may offer a sharper awareness of what is being explicitly or implicitly 
protested in the works studied and give a more nuanced discussion of how the writers have used 
various literary features to convey such a sense of protest.  

 
 
5. An adequate to good answer will identify ‘families’ in the works studied and explore how the 

interactions between them lead to an understanding of the differences and similarities between the 
cultures they represent. 

 
A good to excellent answer may offer a more in-depth view of the way families are representative 
of different cultures and explore in more detail how such depictions enable the reader/audience to 
understand various cultural nuances. 

 
  

Context should be understood in the widest possible sense.  It may include the social and/or historical 
setting of the work; it may include the context of a situation within the work and will certainly include 
contexts of production and reception of a work. 
 
In addition to the notes below, responses should be structured with a logical sequence and 
development.  Clear, varied and accurate language should be used, as well as appropriate register, 
style and terminology. 



 – 4 – N15/1/AYENG/BP2/ENG/TZ0/XX/M 

6. An adequate to good answer will identify instances of irony in the works studied and discuss the 
purpose to which such instances were employed. 

 
A good to excellent answer may offer a sharper and more fully developed discussion of the irony in 
the works studied, exploring, perhaps, how such instances enhance the overall effect of the work. 
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Instructions to candidates
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yy Question 2 consists of two texts for comparative analysis.
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Choose either question 1 or question 2.

1. Analyse, compare and contrast the following two texts.  Include comments on the similarities and 
differences between the texts and the significance of context, audience, purpose and formal and 
stylistic features.

Text A

Removed for copyright reasons
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Text B
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Hausa, people found chiefly in northwestern 
Nigeria and adjacent southern Niger. They 
constitute the largest ethnic group in the area, 
which also contains another large group, the 
Fulani, perhaps one-half of whom are settled 
among the Hausa as a ruling class, having 
adopted the Hausa language and culture. The 
language belongs to the Chadic group of the 
Afro-Asiatic (formerly Hamito-Semitic) family and 
is infused with many Arabic words as a result of 
Islāmic influence, which spread during the latter 
part of the 14th century from the kingdom of Mali, 
profoundly influencing Hausa belief and customs. 
A small minority of Hausa, known as Maguzawa, 
or Bunjawa, remained pagan.
 Hausa women preparing cotton to be made into cloth

Hausa society was, and to a large extent continues to be, politically organized on a feudal basis. 
The ruler (emir) of one of the several Hausa states is surrounded by a number of titled office 
holders who hold villages as fiefs, from which their agents collect taxes. Administration is aided 
by an extensive bureaucracy, often utilizing records written in Arabic.

The Hausa economy has rested on the intensive cultivation of sorghum, corn (maize), millet, 
and many other crops grown on rotation principles and utilizing the manure of Fulani cattle. 
Agricultural activity has yielded considerably more than subsistence, permitting the Hausa to 
practice such craft specializations as thatching, leatherworking, weaving, and silversmithing. 
The range of craft products is large, and trading is extensive, particularly in regularly held 
markets in the larger towns. Hausa are also famous as long-distance traders and local vendors 
of Hausa-made leather goods as well as tourist items.

The Hausa have settled in cities (of pre-European origin, such as Kano), towns, and hamlets; 
but the great majority of the population is rural. A typical farm household consists of two or more 
men and their families grouped in a mud- or stalk-walled enclosure of some 1000 square feet 
(93 square metres) containing small round or rectangular huts with thatched roofs and a larger 
rectangular hut in the centre for the headman of the compound.

Social structuring is markedly hierarchical; the ranking, both of offices and social classes, is 
expressed in an elaborate etiquette. Individuals may be ranked as commoners, administrators, 
or chiefs; and varying degrees of prestige attach to different professions and levels of prosperity. 
Slaves were formerly numerous, some of them holding important posts in the administration. 
Noble lineages dominated important official positions.

Removed for copyright reasons
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Descent is patrilineal*; and close kin, especially cousins, are preferred marriage partners.  
Divorce, regulated by Muslim law, is frequent.

http://www.britannica.com [Accessed March 2015]
Photo reprinted by permission of AKG Images

Article reprinted by permission of Encyclopedia Brittanica

* patrilineal: based on the male line
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2. Analyse, compare and contrast the following two texts.  Include comments on the similarities and 
differences between the texts and the significance of context, audience, purpose and formal and 
stylistic features.

Text C

  People are saying,

“Chevrolet out-performs its field!”

5

10

You’ll say so, too, when you take the wheel of  this new Chevrolet…for it 
gives the sterling Big-Car performance and dependability of  Chevrolet’s 

famous Valve-in-Head Engine…and, of  course, it alone brings you
BIG-CAR QUALITY AT LOWEST COST

 Talk to owners of  this BIGGER–LOOKING, BETTER–LOOKING new Chevrolet for 
1947 and ask them how fully its Big-Car road-action matches its Big-Car appearance! 

You’ll find that Chevrolet owners are the most enthusiastic owner-group in 
America once they start talking about the way this car performs, drives, 
rides, and saves money on operation and upkeep.

They’ll tell you it surpasses all other low-priced cars, in all-round performance with economy… 
in quick, easy response to every wish of  the driver…in riding comfort and road-steadiness…in 
its ability to serve and keep on serving with a minimum of  attention, on short trips or long, day 
after day and month after month, over a long period of  time.
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And they’ll also tell you this is because Chevrolet is the only low-priced car 
combining such Big-Car advantages as the famous Valve-in-Head Thrift Master 
Engine, Body by Fisher, Unitized Knee-Action Ride, Positive-Assist Hydraulic 
Brakes and many other exclusive features…the only car bringing you  
BIGGER QUALITY AT LOWEST COST.

For the fact is, you save in every way with Chevrolet –having proved best in its field–  
and extremely economical with regard to gas, oil and upkeep as well.

Take America’s word for car value, and you’ll take Chevrolet, for Big-Car quality at lowest cost. 
Chevrolet Motor Division General Motors Corporation Detroit 2, MiChiGan

 Yes, people are saying,

“IT’S THE NEW CHEVROLET
for BIG-CAR QUALITY AT LOWEST COST!”

Adapted from oldcaradvertising.com (1947)
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Text D

Advertisement for Chevrolet Volt (2007)
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Answer one essay question only. You must base your answer on at least two of the part 3 works you  
have studied.  Answers which are not based on a discussion of at least two part 3 works will not score  
high marks.  Your answer should address the ways in which language and context contribute to your 
reading of each work.

1.	 Discuss	the	significance	of	particular	times,	places	or	events	from	real	life,	either	mentioned	or	
implied,	in	at least two of the works you have studied.

2. How do at least two of the writers you have studied foreshadow events or ideas to come later in 
their	works,	and	what	is	the	effect	of	such	foreshadowing?	

3. Discuss whether or not the endings/conclusions of at least two of the works you have studied are  
satisfactory.

4. Appearances can be deceptive.  Discuss the relevance of this statement in regard to at least two 
of the works you have studied.

5.	 Pride	can	lead	to	failure	and	self-destruction	or	to	accomplishment	and	self-fulfillment.		Discuss	the	
presentation of pride and its consequences in at least two of the works you have studied.

6. To what effect is contrast and/or juxtaposition used in at least two	of	the	works	you	have	studied?
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Choose either question 1 or question 2.

1. Analyse, compare and contrast the following two texts.  Include comments on the similarities and 
differences between the texts and the significance of context, audience, purpose and formal and 
stylistic features.

Text A
 

Removed for copyright reasons
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Text B
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2. Analyse, compare and contrast the following two texts.  Include comments on the similarities and 
differences between the texts and the significance of context, audience, purpose and formal and 
stylistic features.

Text C

Words
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Words are dangerous, especially
The simple kind you leave behind for others,
For undesirable relatives and assorted purposes.
They are understood simply, edited,
Taken with a kind of air, a careful disregard:
Their plainness complicates.

When you say Tell him please
That the anger has come to pass1

That friendship is not maimed...or
Please do come but after the
Fever has been put aside...
When you mean to be polite,
Careful, explicit, considerate, circumspect,
Adopting the proper tone,
You are likely to be quoted as saying
He won’t...

Words are neither valid, merciful nor bad,
In themselves, nothing unless used, urged,
Imported into dialogue,
Becoming part-anger, part-laughter, bruised,
Adding to the mood and gesture.

Words are words.  Except for us
They are not personalities.
We make them into poems.

Published in A Third Map: New and Selected Poems by UniPress, Centre for the Arts,  
National University of Singapore in 1993, Pg3

1 come to pass: possible meanings – happened, ended
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Text D

Minding1 Gaps
Leadership | Communication | Change | Workplace Engagement
Thomas J. Lee, President of Arceil Leadership Ltd.
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Eight Hallmarks of a Healthy Communication Culture

Every company has not only a corporate culture—with many subcultures—but also its own 
culture of communication.  By culture of communication, we mean the particular way people 
customarily share and interpret information and ideas.

A healthy communication culture has eight hallmarks that just coincidentally begin with the same 
letter: clear, credible, compelling (or cogent), constructive, continuous, collaborative, civil, and 
concise.

Let’s briefly explore each of those eight hallmarks.

Clear.  You may think it is a simple thing to say what you mean.  Unfortunately it is not.   
Strunk & White, the great arbiters of English composition, warned writers they were probably 
being unclear even when they thought they were being perfectly clear.  (That’s why you should 
always let an important document or email “age” for a day before editing it and sending it.)   
This is especially true of corporate communication, which can be filled with jargon, spin, and 
arcane abbreviations.

Credible.  The legendary actor George Burns once advised young actors: If you can fake 
sincerity, you can fake anything.  For many companies, credibility is something either to fake or 
to ignore and neglect altogether.  It is one thing when the left hand doesn’t know what the right 
hand is doing; that happens.  A deliberate and coordinated sleight of both hands2 is something 
altogether different, and not nearly so forgivable.  When the deception involves employees, 
whose work is critical to any organization’s mission, it is a self-inflicted wound. 
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Compelling (or Cogent).  Official corporate pronouncements often strive to be inoffensive and 
polite.  That’s fine as far as it goes, but if they achieve that goal by deliberately being indirect 
and ambiguous, it isn’t fine at all.  That comes at the expense of coherence.  Moreover, they 
frequently resort to the passive voice, which drains much of the energy out of communication.  
Because good communication functions as the energy of leadership, this represents a  
huge sacrifice.

Constructive.  The whole point of strategic communication is to support the execution of a 
strategy (or the implementation of a program, a policy, a process, or a priority).  It is all about 
getting things done, about creating something new or bigger or better.  Thus the communication 
should be constructive, and to do that it must be inclusive and relevant.  It should have enough 
of the big picture to be inspiring and enough detail to be instructive and helpful.

Continuous.  Communication around business strategy should look, sound, and feel more like 
a rainforest than a cascade.  It should be a steady drizzle or mist of information, punctuated by 
occasional thunderstorms.  There should be few, if any, moments when employees feel they 
are kept in the dark.  It is especially harmful to put front-line supervisors in a position where 
they are learning about an impending decision or policy by the grapevine3 or from subordinate 
employees. 

Collaborative.  The best communication is a dialogue and a discussion, not a monologue or  
a lecture.  It is an exchange of information, intuition, and ideas.  Senior management in 
particular should be receptive to learning what employees in ground-level positions (the factory 
floor, the retail showroom, the warehouse, the lab) are observing and experiencing.   
This information is gold.

Civil.  People who spend so much time together, day after day and week after week, need to 
respect one another.  There are big differences between delivering a message with an air of 
respect and reason and delivering the same message with disrespect and intimidation, fear, or 
arrogance.  By the same token, there is a big difference between employees who speak up and 
share their observations—again, with respect and reason—and those who would just as soon 
deny that information to management out of spite.  

Concise.  This is just a matter of getting to the point.  Everyone is busy.  Good communication 
respects time, so that people can meet their commitments and still get home to their families 
and activities.  That isn’t to say there is no place for impromptu conversations or for  
non-strategic, water-cooler chit-chat about families, hobbies, and so forth; to the contrary, there 
is, and those conversations will properly meander.  But the presentation of business information 
should be straightforward, timely, and compact.  

So that’s it: clear, credible, compelling (or cogent), constructive, continuous, collaborative, civil,  
and concise.  Make certain your communication culture incorporates these eight hallmarks, and 
you will notice and like the results.

Text: Adapted from Arceil Leadership’s Minding Gaps Blog, copyright 2004–2015, Arceil Leadership Ltd.   
All rights reserved.  http://rainbows.typepad.com (2010)

Image: http://www.everystockphoto.com/photo.php?imageId=7746329, Duncan Hall

1 Minding: being aware of 
2 sleight of hand: skillful deception
3 grapevine: circulation of rumours
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General marking instructions 

These notes to examiners are intended only as guidelines to assist marking.  They are not 
offered as an exhaustive and fixed set of responses or approaches to which all answers must 
rigidly adhere.   
Good ideas or angles not offered here should be acknowledged and rewarded as appropriate. 
Similarly, answers which do not include all the ideas or approaches suggested here should be 
rewarded appropriately. 

Of course, some of the points listed will appear in weaker papers, but are unlikely to be 
developed. 

Instructions générales pour la notation 

Ces remarques sont de simples lignes directrices destinées à aider les examinateurs lors de la 
notation.  Elles ne peuvent en aucun cas être considérées comme un ensemble fixe et exhaustif 
de réponses ou d’approches de notation auxquelles les réponses doivent strictement 
correspondre. 
Les idées ou angles valables qui n’ont pas été proposés ici doivent être reconnus et 
récompensés de manière appropriée. 
De même, les réponses qui ne comprennent pas toutes les idées ou approches mentionnées ici 
doivent être récompensées de manière appropriée. 

Naturellement, certains des points mentionnés apparaîtront dans les épreuves les moins bonnes 
mais n’y seront probablement pas développés. 

Instrucciones generales para la corrección 

El objetivo de estas notas para los examinadores es servir de directrices para ayudar en la 
corrección.  Por lo tanto, no deben considerarse una colección fija y exhaustiva de respuestas y 
enfoques por la que deban regirse estrictamente todas las respuestas.  
Los buenos enfoques e ideas que no se mencionen en las notas para la corrección deben recibir 
el reconocimiento y la valoración que les corresponda.  
De igual manera, las respuestas que no incluyan todas las ideas o los enfoques que se sugieren 
en las notas deben valorarse en su justa medida. 

Por supuesto, algunos de los puntos que se incluyen en las notas aparecerán en exámenes 
más flojos, pero probablemente no se habrán desarrollado. 
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1. Text A and text B

This question asks candidates to compare the National Geographic Traveller web page about the 
Taj Mahal to the official web page for the Taj Mahal by the government of the Indian state of Uttar 
Pradesh, both of which encourage visits to the Taj Mahal. 

An adequate to good analysis will: 

• indicate that both texts are web pages with their own unique characteristics: that both refer to
the Taj Mahal in India and that both encourage travel to the Taj Mahal and offer reasons for
doing so

• comment on the audience and purpose of the two texts as indicated by their internal contexts
and provenances, noting that the National Geographic page is part of a larger collection of
guides to World Heritage sites and thus appeals to a broader audience than the Indian page
that is local in nature and appeals only to people interested in this one site

• explore the specific characteristics of each web page: comparing and contrasting the local focus
in Text B on Uttar Pradesh, its events and activities as well as other characteristics of the page
and its layout (colours, graphics, fonts, etc) to the World Heritage Site focus and the layout of
the National Geographic page (white background, advertisements for National Geographic
products, fonts, graphics, interactive opportunities, etc)

• explore the different approaches to the Taj Mahal offered by each website and consider how the
techniques and style of writing used in these texts illustrate their respective purposes. Identify
some examples of diction, syntax and other stylistic features such as the use of imperatives,
repetition, punctuation and hyperbole.

A good to excellent analysis may also: 

• offer a more thorough and insightful analysis of the characteristics of the two web pages
considering both similarities and differences

• examine more closely the point of view of each web page and how considerations of audience
and purpose shape the meaning of each text, possibly noting that Text B targets Indian citizens
as well as foreigners or commenting on some of the cultural specificities that can be observed

• notice the emphasis on heritage, history and legend in Text A, beauty and emotion in Text B
and comment perhaps that, in their different ways, they both create a romanticized image of the
place

• analyse with greater sophistication how the writing style shapes the tone of each piece, clearly
characterising it as more objective and formal in Text A, biased and informal in Text B and
providing detailed examples of stylistic features and their effects

• comment on some of the subtleties of the dual functions of both websites as travel guide and
promotional material.
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2. Text C and text D

This question asks the candidates to compare a poem, “Words”, written by Edwin Thumboo and a 
blog by the president of a company on “Eight Hallmarks of a Healthy Communication Culture”. 

An adequate to good analysis will: 

• indicate that though these two text types are very different, they are both about the difficulties of
communicating with others through language

• comment on the audience and purpose of the two texts as indicated by their internal contexts,
provenances and text types, noting that Text C is literary in nature whilst Text D takes a more
pragmatic, didactic approach to the topic and is written to appeal to a more specific audience

• explore how some of the poem’s various literary features establish meaning (narrative voice, the
literal and metaphorical use of “words”, connotations and denotations, enumeration, parallels,
repetitions, ambiguity, oxymoron, enjambment, italics, sound devices, use of pronouns, etc)

• explore the characteristics of the blog: the opening cartoon and how it functions (and how
pictures might speak more clearly than words) and the presentation of the eight points,
commenting on some aspects of Lee’s writing style (direct address, alliteration, citing of
authorities, colloquialisms, metaphors, similes, puns, sentence structure, use of anaphora, etc).

A good to excellent analysis may also: 

• look more closely at the nature of miscommunication as presented in the texts and analyse
more thoroughly how it can impact both personal and business relationships

• offer fuller understanding of the contexts of the two texts and how they shape the meaning of
each text and meet the expectations of readers

• offer a thorough analysis of the poem, engaging meaningfully with the numerous ambiguities of
the text and offering a cogent understanding of the last line

• offer a thorough analysis of Text D, showing insightful understanding of both the cartoon and its
visual humour and the techniques employed in the presentation of the eight hallmarks of
communication, perhaps focusing on style and tone, possibly seeing nuances of irony/humour

• compare what is said in the two texts about the difficulties of using words to communicate,
perhaps seeing evidence of these difficulties in the texts themselves.
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Answer one essay question only.  You must base your answer on at least two of the part 3 works you 
have studied.  Answers which are not based on a discussion of at least two part 3 works will not score 
high marks.  Your answer should address the ways in which language and context contribute to your 
reading of each work.

1. Many works are concerned with human suffering.  How has this concern been expressed in a way 
that engages audiences of various times and/or places in at least two of the works you  
have studied?

2. Tension often builds to a critical point in a piece of literature.  How is tension created in at least 
two of the works you have studied and for what purpose?

3.	 Explore	the	presentation	and	significance	of	jealousy	in	at least two works you have studied.

4. In what ways do the form and content of at least two	works	you	have	studied	reflect	the	time	and	
place in which they were written?

5. What techniques did at least two of your writers use to convey the “thoughts” of their characters, 
narrators or speakers and to what effect?

6. In what ways have at least two of your writers explored the role of the individual within society and 
what conclusions might be drawn from these explorations?

 


